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This project investigated literature related to the developmental
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concerns of middle school youth and the use of bibliotherapy. The purp~oe
of this investigation was to gain a theoretical understanding of these
developmental concerns and the related use of bibliotherapy as well as to
discover instructional strategies for the use of bibliotherapy in the middle
school classroom. The product of this investigation is a resource guide for
the use of bibliotherapy with selected developmental concerns of middle
school youth. A review of selected literature revealed that some
developmental concerns of students at this age are adolescent changes,
anger, drug/alcohol abuse, violence and crime, and sexual issues. A review
of the literature also found that using literature dealing with these
developmental concerns in the classroom can successfully aid students in
dealing with and resolving these concerns. The resource guide offers an
introduction to the use of bibliotherapy as well as takes the educator
through the bibliotherapeutic process using specific selections and offering
instructional material for each selection and theme.
ii
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CHAPTER ONE
INTRODUCTION

During the middle school grades students experience some of the
most significant changes in their lives. During this time of extreme
development these early adolescents deal with rapidly changing bodies and
the emotions that accompany these physical changes. Along with the many
physical changes, early adolescents encounter major shifts academically and
socially. Increasing the challenge of the natural changes of early
adolescence are the problems they must face stemming from a complicated
and quickly changing society. More and more early adolescents are forced
to deal with such social concerns as divorce, racial prejudice, violent
crime, AIDS, drug abuse, and suicide (Lipsitz, 1980).
It has been long understood that the time of early adolescence is one

of great transition. It is said that during this period children experience
change in intellectual, physical, social, and emotional development unequal
to any other part of life except possibly during infancy (Mitchell, 1997).
During early adolescence, individuals experience times of pronounced and
extremely quickened physical growth. To add to the challenge of this rapid
growth, early adolescents are maturing on vastly different schedules,
denying them the comfort of comparing their growth with their peers.
Intellectually early adolescents are still operating at Piaget's cognitive
concrete level as well moving into the formal operational stage and even
possibly into abstract thinking (Inhelder & Piaget, 1958). This intellectual
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development adds to and compounds the challenges of the physical
development. As a result of these changes, middle school youth enter a
period of constant self-evaluation. These individuals must now adjust their
self-perception to accommodate the many changes they are experiencing.
They look to the world around them, their peers, teachers, family, and
society for self-identity.
Peter Scales and the staff of the Center for Early Adolescence (1991)
reviewed extensive research and literature on early adolescent
development. From this review they developed a list of key developmental
needs of this group. Scales (1991) recommends providing:
Opportunities for self-definition. Young adolescents are at a
uniquely vulnerable time in their lives. They require time to
reflect upon the new reactions they receive from others and to
construct a consistent self-image from the many different
mirrors in which they view themselves (p. 14).
Along with the opportunities for self-definition, Scales (1991) recommends
providing for:
Meaningful participation in families, schools, and communities.
Young adolescents are intensely curious about the world
around them, so they require exposure to situations in which
they can use their skills to solve real-life problems. Young
adolescents need to participate in the activities that shape their
lives (p. 14).

•
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Not only are early adolescents curious about the world around them,
they are worried. According to a survey of 2,000 young adolescents by the
Lutheran Brotherhood (Scales, 1991) the top five problem areas are:
1. Drug Abuse
2. Environment
3. Sexual Issues
4. Violence
5. Education (p. 25).
Early adolescent's participation in many social concerns is
increasing. For example, between 1990 and 1994 the rate of homicides
committed by children ages 14-17 increased 16 % (Zoglin, 1996). In the
last two years we have seen these statistics grow to include children at a
much younger age. Similar statistics can be found for children and early
adolescents growing participation in many of the current social concerns.
The U.S. Bureau of the Census predicts that around 65 million
children will become adolescents by the year 2000 (Scales, 1991). It is
imperative for educators to be aware of the developmental changes and
social concerns of this ever growing population and respond accordingly.
Bibliotherapy is an appropriate and effective response. Literature can aid
adolescents in their growth and development. Through the use of
bibliotherapy teachers can choose fictional works to share with their
students that contain characters and themes that address their challenges at
hand as well as possible future challenges By reading these books and
participating in planned activities and reflections students are allowed the
opportunity to come to certain resolutions and conclusions. Many of these
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conclusions and resolutions concerning social concerns such as sexual
activity or violence can be reached without the early adolescent personally
having to experience them.
A realistic book can serve to prepare for living and helps
children "experience" emotions and situations they have not
faced. Would we rather a child's first experience with a problem
he or she is bound to face, such as encountering drugs, be through a
well-written book offering insights and hope or through blunt
exposure to the real situation? When that experience comes,
perhaps it could be helpful to already have a "frame of
reference" and to remember having read about someone having

(

the same experience and who coped (Philpot, 1997, p. 9)
Through bibliotherapy middle school educators can provide the
opportunity for all students to successfully develop desirable attributes as
well as make satisfying personal and social adjustments.

STATEMENT OF THE PROBLEM.

The middle school years are a time of extreme change and transition
for students. These students experience natural changes physically,
intellectually, socially, and emotionally. As these early adolescents mature
they not only encounter problems as a result of natural changes, but
additional challenges that stem from a complex and changing world.
Teachers of middle school students need to be aware of these
developmental changes and social challenges. They need theoretical and
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practical information on how to successfully meet the specific needs of
these students and how to positively aid them in their personal
development. They can accomplish this through bibliotherapy.

PURPOSE OF THE PROJECT

The purpose of this project was to create a resource guide,
containing theoretical and practical information, to help middle school
teachers who wish to use bibliotherapy in response to the many
developmental changes and social challenges of adolescence.

DEFINITION OF TERMS

1. early adolescence: those students of 10 or 11 to 14 or 15 years of

age, grades 5 through 8 (Thornburg, 1980).

2. cognitive development: "human intellectual functioning at
different periods "(Robeck & Wallace, 1990 p. 36).

3. self-image: the conception of ones self.

4. bibliotherapy: "healing through books ...the process of growing
toward emotional good health through the medium of books"
(Davis, 1992 p.2).
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5. clinical bibliotherapy: form of bibliotheraputic treatment that
takes place in the office of a mental health practitioner.

6. developmental bibliotherapy: bibliotherapy in the classroom
using imaginative and instructional materials to promote
development as well as maintain mental health in stressful
situations (Rubin, 1979).

7. identification: first step in bibliotherapy where the reader/
listener forms a relationship with the main character by
identifying with the characters situation (Moses & Zaccaria,
1969).

8. catharsis: second step where reader/listener experiences feelings
and emotional ties with the character and their situation (Moses

& Zaccaria, 1969).

9. insight: final step where reader/listener experiences selfdiscovery through reading themselves into the story, gaining
awareness of possible solutions to the conflicts presented (Moses
& Zaccaria, 1969).

LIMITATIONS

1. The use of this project is limited to middle school educators who

7

are interested in using this unique approach in their classrooms.
2. This project is intended to be used in the classroom to help
adolescents positively deal with the normal changes they are
expenencmg.

3. This project is not intended to be used as counseling nor is it
intended to replace professional counseling for students with
special needs.

4. The use of this project is most successful when children are able
to enjoy the literature they are working with. Students with
limited reading skills will benefit most when accommodations are
made.

5. The use of bibliotherapy is most beneficial when used as a tool
for personal development and understanding. While
incorporating certain reading skills, it is not intended for
use as primary reading instruction and has little effect on
academic achievement.

6. The use of bibliotherapy is not intented for use with individuals
with severe emotional disorders. Its use may actually exacerbate
existing problems.

CHAPTER TWO
REVIEW OF SELECTED LITERATURE

DEFINITION
Definitions found for bibliotherapy range from the general to the
very specific. Generally, Calhoun (1987) states it is "the direct use of
books related to personal problems" (p. 939) while Bohning (1981) says it
is literally to treat through books" (p. 166) and Davison (1983) simply
states "using books to heal" (p. 103). Specifically, bibliotherapy is "the
planned use of books with a selected theme and appropriate follow-up"
(Jones, 1990, p. 44) as well as "guided reading of written materials in
gaining understanding or solving problems relevant to a persons needs"
(Riordan & Wilson, 1989, p. 506) and "the use of books to trigger a
dynamic process of interaction between the personality of the reader and
the story or message of the author" (Davison, 1983, p.103). All definitions
seem to agree that bibliotherapy is the use of books to help people.
Other authors have broken bibliotherapy down further to include
two types. Brown (1975) consulted Webster's Third Edition and found
that it was "the use of selected reading materials in medicine and
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psychiatry" or "guidance in the solution of personal problems through
directed reading" (p. 1). Davis & Wilson (1992) as well as Hynes &
Hynes-Berry (1986) and also Bohning (1981) name these two types of
bibliotherapy clinical/remedial and developmental respectively. Other
types are reading bibliotherapy which is emotional growth through directly
reading material and individually reacting and interactive bibliotherapy
which is emotional growth and change through the reading of material and
facilitated dialogue concerning the material (Hynes & Hynes-Berry, 1986
and Gladding &Gladding, 1991). The types ofbibliotherapy used in the
classroom are developmental and interactive.

HISTORY
The using of books in helping and healing has been practiced for a
very long time. Afolyan (1992) found that in ancient Thebes library
entrances were inscribed with the words "the healing place of the soul".
The ancient Thebes recognized the value of books and their possibilities
for improving one's quality of life. Brown (1975) found that the Romans
also associated medicine and reading by recommending patients read works
by great orators to strengthen their-own judgement. Rubin (1978)
discovered the use of books for therapeutic purposes during the Middle
Ages. In the year 1272 in a hospital in Cairo, Egypt, doctors provided
readings of the Koran as part of their patients' treatments. During the
1800's some doctors and professionals began recommending specific
literature to individuals with special problems.
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It wasn't until the early 1900's that a specific term was coined for
this therapeutic approach. In 1916 in an article for the Atlantic Monthly
Samuel Crothers discussed this approach and labeled it "bibliotherapy"
(Myracle, 1995). By the 1930's professionals began using this approach in
their clinics with individuals as well as in groups (Gladding & Gladding,
1991). In the 1940's and 1950's numerous articles were written in
professional journals focussing on the validity of this emerging treatment
(Berstein, 1983). By the 1960's research began regarding the impact of
bibliotherapy on emotional development and has continued through the
present (Pardeck & Pardeck, 1993).
During the early years of bibliotherapy, its use was restricted to
primarily clinical settings, mainly with doctors and mental health
professionals. Beginning in the 1940's when doctors began using this
approach in group settings, educators also became interested in its
application to the classroom. It is the developmental nature of
bibliotherapy that has interested educators and that is what is most
applicable to the classroom (Bohning, 1981). Moses & Zaccaria (1969)
state that reading material has played an important role in instruction and
guidance in education. Brown (1975) agrees and states further "three
goals of education suggest the use of bibliotherapy: education for
psychological maturity, for life adjustment, and for character
development" (p. 181). According to Rubin (1979) schools have been
obvious sites for bibliotherapy because of the educational goals, which
include fostering development of a whole person able to deal with today's
world. Finally, bibliotherapy can be particularly useful today because so
11

many young people are searching for answers and seeking their own
identity (Brown, 1975).
Olsen (1975) compares bibliotherapy with children to prevention of
disease. Since bibliotherapy helps children develop their self-concept,
children will be better adjusted to trying situations they encounter in the
future.

PROCESS
Bibliotherapy consists of three processes or interactions between the
reader/listener and the literature. These processes, or stages are
identification, catharsis, and insight (Afolayn, 1991; Bohning, 1981;
Davison, 1983; Ialongo, 1983; Moses & Zaccaria, 1969). Bibliotherapy is
most effective when these stages follow a consistent sequential pattern.

Identification. Identification is the first stage and during this stage
the reader/listener identifies with one of the main characters in the book
(Moses & Zaccaria, 1969). During this stage the reader senses a common
bond with a character and a relationship begins (Ialongo, 1983). Afolayan
(1992) adds that the purposes of this relationship is to expand one's selfconcept as the reader/listener realizes that his/her problem is not unique
and that there are others experiencing the same thing. This personal
association with the character can have a positive effect on the
reader/listener's self-image if the character is admired (Davison, 1983).

Catharsis. From identification the reader/listener moves into
catharsis. At this point the character encounters a difficult situation
(Ialongo, 1983). Through identifying with a character, the reader/listener
12

is able to experience their motivations, conflicts, and emotions. He or she
comes to understand the needs and aspirations of others and therefore
himself (Davison, 1983). Often, through becoming emotionally involved,
the reader/listener may experience some sort of release of emotion or
psychological tension, some sort of purging or purifying of their emotional
status (Afolayan, 1992; Moses & Zaccarias, 1969). At this point the
reader/listener is ready to look for solutions to the character's problems.

Insight. The final stage in this process is insight. Davison (1983)
believes that insight is a type of self-discovery which can result from
reading oneself into the story. As readers/listeners place themselves in the
story and begin to evaluate the conditions and circumstances, they begin to
view themselves as in control (Afolayan, 1992). By sharing in the
character's conflict and resolution the individual can now resolve or better
understand their own conflicts or problems. Additionally, the
reader/listener may realize that his/her own problems need not remain
unresolved. Just as characters in literature usually resolve their conflicts,
so can they. Finally, insight can be viewed as a maturation from
helplessness to control. This feeling of control may then transfer into their
own lives (Afolayan, 1992).

IMPLEMENTATION
The effective use of bibliotherapy in an educational setting does
require certain knowledge, materials, and methods. A teacher does need to
take some time to familiarize themselves with the area but will also find
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that many of the strategies involved in good lesson planning also work well
when implementing bibliotherapy. The following is a list, compiled form
research, of the important steps for successfully using bibliotherapy in the
classroom.

Background. Bohning (1981) and Afolayan (1992) firmly believe
the first step to using bibliotherapy is to have sufficient knowledge of its
background and to have a positive attitude toward it. Bohning (1981)
suggests reading Ethel Newell's journal article "At the North End of Pooh:
A Study in Bibliotherapy" (1957) to form a positive attitude and
Facilitating Human Development Through Reading: The Use of
Bibliotherapy in Teaching and Counseling (Moses & Zaccarias, 1968) and
Using Bibliotherapy: A Guide to Theory and Practice (Rubin, 1978) to
acquire background knowledge. As Bohning (1981) states, an evening
spent reading can provide a good overview of bibliotherapy.

Literature. Afolayan (1992), Bohning (1981), Davison (1983),
and Moses & Zaccaria (1969) all agree that an important aspect of
bibliotherapy is the teacher's knowledge of the available literature and their
themes. Moses & Zaccaria (1969) urge teachers to acquire prior
knowledge of the content of the books they use with students. This prior
knowledge has a great effect on follow-up activities and discussions. In
addition to contents, educators need to have knowledge of the intended
grade level for which the books are best suited (Afolayan, 1992).
Bohning (1981) shares that many editors have saved educators hours
of work by compiling books of lists that include specific themes and
appropriate age ranges. Davison (1983) concurs stating there are many
14

excellent current resources for finding the right book for the right child.
If a particular book does not appear on a book list, Jalongo (1983),

provides a short list of criteria to apply: 1) How controversial is the book?
One needs to look at the theme and be sensitive to issues that may offend
individuals in the community as well as sensitive to possible conflicts to
parent's attitudes. 2) How accurate and credible is the story?
Since books are being used to teach children and aid in their development,
their accuracy is imperative. 3) What is the literary value of the book?
Books chosen for use should not only hold appropriate themes but also hold
up to the criteria which makes quality literature. If a piece is not well
written, the students will not be interested in reading it.

Participants. Apart from background knowledge of the approach
and of the available literature, teachers must know their students before
implementing this approach. Administrators of this approach should be
sensitive to their students personalities (Afolayan ,1992) and have a good
understanding of their needs and abilities (Bohning, 1981). Davison (1983)
admonishes that a "keen awareness of, and sensitivity to, the problems and
need of each student is required" (p. 105).

Readiness. The most favorable time for introducing bibliotherapy
in the classroom is when a good working relationship and mutual trust has
been developed (Moses & Zaccarias, 1969).

Presentation of Books. Davison (1983) as well as Moses and
Zaccaria (1969) propose that a teacher suggest an assortment of carefully
selected books on a certain topic or problem to the group. There seems to
be a certain amount of success when the students are allowed to choose
15

their own book. Jalongo (1983) and Davison (1983) also believe that it can
be successful to share a particular book with the whole group.

Discussion and follow-up. The discussion which accompanies
the reading/listening is a key step in the process of development through
bibliotherapy (Moses & Zaccaria, 1969). Whole class conversations about
reactions to the books and sharing personal experiences as well as guided
discussion are beneficial (Brown, 1975). After discussion, the teacher can
use a number of follow-up strategies to facilitate insight (Pardeck, 1991).
The teacher should keep in mind the students maturity level when selecting
appropriate activities (Pardeck, 1994). These activities should be designed
to allow students to probe the character's feelings, identify results of the
character's actions, and explore possible alternative resolutions to their
conflicts (Bohning, 1981).

EFFICACY
Having been employed as an accepted approach for generations,
research concerning the advantages and relatively few disadvantages of
bibliotherapy are well documented (Calhoun, 1987). Most recent studies
which examined the use of bibliotherapy effecting behavioral changes
discovered support it's use. (Riordan & Wilson, 1989). fu one study done
concerning the effect ofbibliotherapy on self-concept and selfactualization, researchers found "that changes were positive and that
bibliotherapy may help develop interpersonal relationships and more
accepting attitudes toward others" (Tillman, 1984, p. 716). Gladding &
Gladding (1991) found that "in the affective, behavioral, and cognitive
16

realms, bibliotherapy works in several ways" (p. 10). Warner (1989)
found while investigating "both sides of the coin" that this approach
is most successful in a group setting where bibliotherapeutic principles are
applied in a preventative manner. Pardeck & Pardeck (1993) found in
research done prior to the 1980's that bibliotherapy was an effective tool
for increasing assertiveness, changing attitudes, changing behaviors, and
enhancing self-development. The effectiveness of bibliotherapy increasing
academic achievement is not strongly supported.

Discussion
More and more adolescents are being forced to dealnot only with
their own natural changes, but their involvement in a complicated and
quickly changing society. The concerns that these students are bringing to
class are complicated and disturbing. "As life increases in difficulty,
momentary relief from troubles, a new insight into problems, or
refreshment may be found in books" (Davis & Wilson, 1992, p. 1).
Through bibliotherapy middle school educators can aid adolescents in their
development and provide them opportunities to acquire coping behaviors,
positive self-image, and problem-solving skills.
The investigation of the literature on bibliotherapy and its use with
adolescents was very encouraging. Its developmental nature and success
when implemented correctly make it an excellent instructional choice for
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any middle school educator. With a little research and a carefully planned
program, any teacher and her students will benefit greatly from its use.

CHAPTER THREE
PROCEDURE

Once the topic was decided, the author proceeded to review selected
literature related to the the developrnental and social concerns of
adolescents and the use of bibliotherapy. Further investigation led to the
discovery of practical instructional methods and strategies for middle
school educators who previously held no knowledge of the use of
bibliotherapy. The review targeted methodologies that were appropriate
for a middle school environment and related to the use of bibliotherapy
with selected developmental concerns of adolescents. The results of this
research were then organized into a resource guide for the use of interested
middle school educators.
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CHAPTER FOUR

A RESOURCE GUIDE FOR USING BIBLIOTHERAPY WITH
SELECTED DEVELOPMENTAL CONCERNS OF MIDDLE SCHOOL
YOUTH

by
Dianne Keeling
July, 1998

Bibliotherapy is a way to match the right kid
with the right book, promote critical thinking,
foster moral development and problem solving,
encourage discussion and compassion, celebrate
culture and differences, motivate debate and creative
endeavors, and provide springboards for high-quality
writing experiences (Philpot, 1997, p. 9)
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To the teacher:

As you know, early adolescence is a time of great transition and
challenge. In addition to the natural changes of early adolescence, students
are also experiencing unique and varied social concerns. These natural
changes and concerns often can cause adolescents to appear disconnected
from the school system. Middle school educators can provide students with
skills to cope with these challenges and concerns through the use of
bibliotherapy.
The purpose of this resource guide is to provide you with theoretical
information about bibliotherapy as well as practical information you can
use to help your students through their challenges.

Dianne Keeling
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BIBLIOTHERAPY
What is it?

Historically, bibliotherapy was defined as clinical or remedial and as
"the use of selected reading materials in medicine and psychiatry" (Brown,
1975, p. 1). Later, its use moved into libraries and classrooms and was
then defined as more developmental and interactive.

The selection of books related to personal problems to treat
and heal (Bohning, 1981; Calhoun, 1987).

The guided use of books to trigger a dynamic process of
interaction between the personality of the reader and the
theme of the story to gain understanding or solve problems
relevant to a person's needs (Davison, 1983; Riordan &
Wilson, 1989).

Bibliotherapy consists of three processes or stages between the
reader/listener and the literature. Bibliotherapy is most effective when
these stages follow a consistent sequential pattern.
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*

Identification. Identification is the first stage. During this
stage the reader/listener identifies with one of the main character
in the book. During this stage the reader/listener senses a
common bond and a relationship begins. The purpose of this
relationship is to expand one's self-concept as the reader/listener
realizes that his/her problem is not unique and that there are
others experiencing the same thing.

* Catharsis. From identification the reader/listener moves into
catharsis. At this point the character encounters a difficult
situation. Through identifying with the character, the
reader/listener is able to experience his/her motivations, conflicts,
and emotions. He or she comes to understand the needs and
aspirations of others and therefore himself. Often, through
becoming emotionally involved, the reader/listener may
experience some sort of release of emotion or psychological
tension. At this point the reader/listener is ready to look for
solutions to the character's problems.

* Insight. The final stage in this process is insight. Some
researchers believe that insight is a type of self-discovery which
can result from reading oneself into the story. As
readers/listeners place themselves in the story and begin to
evaluate the conditions and circumstances, they begin to view
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themselves as in control. By sharing in the character's conflict
and resolution the reader/listener can now resolve or better
understand his/her own conflicts or problems. Additionally, the
reader/listener may realize that his/her own problems need not
remain unresolved. Just as characters in literature usually arrive
at some sort of solution, so can they. Finally, insight can be
viewed as maturation from helplessness to control. This feeling
of control may then transfer into their own lives.

26
PRECAUTIONS
While the use of bibliotherapy can be very successful, it does have
it's limitations. Some precautions concerning it's use are:

* Bibliotherapy in the classroom should not be used as counseling,
nor is it intended to replace counseling for students with special
needs.

* Bibliotherapy is most successful when used with children who are
able to enjoy the books they are working with. Students with
limited reading skills will benefit most when accommodations are
made.

*

The use of bibliotherapy is most beneficial when used as a tool
for personal development and understanding. While the process
incorporates certain reading skills, it is not intended for use as
primary reading instruction and has little effect on academic
achievement.

* The use of bibliotherapy is not intended for the use of individuals
with severe emotional disorders. Its use may actually compound
existing problems.
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IMPLICATIONS FOR INSTRUCTION
Why use it?
It is said that during the period of early adolescence children
experience change in intellectual, physical, social, and emotional
development unequal to any other part of life except possible during
infancy. To add to the challenges of these rapid changes, early adolescents
are forced to deal with many escalating social concerns such as divorce,
racial prejudice, violent crime, AIDS, alcohol and drug abuse, and suicide.
As middle school educators, an effective response to aiding in your students
development during this unique period is through the use of realistic
fiction.

* A book can reassure a reader that he or she is not alone, nor

are they the first one to ever experience a certain problem.

*

A realistic story can offer models for coping with a problem and
suggest possible solutions.

*

A realistic story can offer insight into what is natural and normal.

* A good realistic book offers valuable balance to what current

media provides our children in daily doses.
* The insight gained from realistic fiction helps children gain other

perspectives and deepens their compassion for the human
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condition because they are able to vicariously see the world
through another's eyes (Philpot, 1997).

IMPLEMENTATION
How do I use it?

The effective use of bibliotherapy in the classroom does require
certain knowledge, materials, and methods. The teacher does need take
some time to familiarize themselves with the area but will find that many
strategies involved in good lesson planning also work well when
implementing its use. The following is a list of steps to successfully using
bibliotherapy in the classroom. See Appendix A for a list of "how to" titles
for bibliotherapy.

It is very important to familiarize yourself with the literature
available before you begin instruction. You become not only familiar with
the books contents and themes, but also the intended age or grade level of
the book. Many editors and authors have compiled annotated
bibliographies of realistic fiction and non-fiction that include books
indexed by theme or subject, brief plot summaries, possible controversial
passages or scenes, reading level and often time interest level as well.
There are many quality resources, including lists for low and reluctant
readers. These resources are available for student's use also. Take the
time to peruse these reference books and choose some titles to read. You
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will be better prepared to use this approach when you have experienced
some of the literature. See Appendix B for a list of annotated
bibliographies.
Ste]]ll 'II'wo--'lrllll.e Sm<!llemi.ils

Research shows that as with all instruction, bibliotherapy is most
effective when teachers know their students. It is important to be sensitive
to your student's personalities and have a good understanding of their needs
and abilities. In addition to these things, it is also helpful to be aware of
your students interests. Students will be more receptive to this approach
once you have established a good working relationship and mutual trust.
The following is a list of activities that can help you get to know your
students and their interests.

1. Write a "Me in a Nutshell" poem. This is a poem of

fourteen lines that begins with the authors first name,
followed by adjective, nouns, family, multiple statements
about themselves, likes/dislikes, and ending with the
surname.
2. Write an acrostic poem using the word "reader" going
down the page and beginning each corresponding line with
really likes to, enthusiastic about, a dream of mine is to,
definitely interested in, extracurricular activities include,
and relevant information needed about.
3. Make a "Me" collage. Provide students with paper, magazines,
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newspapers, markers and colored pencils and allow them to
create a collage that best represents themselves and their interests
to be shared with the group.
4. Provide students with a large paper bag and the materials listed
above as well as their own personal items and have students fill
the bag with pictures and things that represent them and their
interests to be shared with the group.
5. Give students an "Interest Inventory". Make a list of questions
relevant to your subject and grade level as well as concerning
reading and interests for the students to answer.

The teacher should also participate in these activities to allow for students
to get to know them and to establish a good working relationship. See
Appendix B for some examples of these activities.

Stle!l) Tlhuree--1Re:11Ilii.stic lFii.clln.olDl
A good way to familiarize your students with the type literature
they will be using is to show them some realistic fiction. Here are a few
ways to introduce this geme.

1. Booktalks. Collect multiple titles around various themes and

share a brief summary of each with the class. Help students see
that all the titles share in common characters who ar experiencing
realistic problems and who are coming to solutions.
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2. Role Plays. Choose a variety of titles around some relevant
themes and display. Write a number of role play parts on
numbered cards dealing with the selected themes and books.
Each part should be short and be a character speaking about their
problem and another card with that same character talking about
their solutions. Each card should have dialogue as well as
direction.
3. Top Ten List. After either activity one or two, take students to
the library and show them how to use the reference section.
Provide them with a worksheet numbered one to ten and ask
them to list the top ten problems they think kids their age have.
Then challenge them to use the reference center to match a book
title to each problem.
4. The Pickle Jar. Introduce this display after you have introduced
this genre. Duplicate "pickles" for students to anonymously write
concerns on and a "pickle jar" in which students can place these
concerns. A possible caption is "In a pickle? There' a book
about it!"

S1le]ll) JF01unr--Se[ec1l lLiiitel!'&Wllte

After you have spent some time familiarizing students with realistic
fiction and finding out their concerns, you can begin selecting books for
them to read. Some good resources for topics are the Top Ten lists, the
"pickles", and the interest inventories. Go to the reference section with
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your topic and consult the booklists. Some things to keep in mind at this
point are:

1. Reading levels. fu choosing for a whole class, make sure

to choose titles for all your reading levels. High/low offers
titles written at lower reading levels, but with topics that are
grade appropriate.

2. futerest levels. B. D. Amon and G. W. Sherman's (1993)
Rip-roaring Reads for Reluctant Teen Readers provides great
titles for students who aren't really interested in reading.

3. Remember, it is very important to read the books before
you suggest them to your students. If a certain title you find
in a reference book doesn't have a lot of information or if
you choose a title not found in a reference guide, there are
some criteria to keep in mind while reading.
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CRITERIA FOR BOOKS USED IN BIBLIOTHERAPY

*

There is interesting story content, logical development,
believable characters, interesting setting.

*

The book provides useful information that is within
the range of the child's understanding. The information is
accurate and credible.

*

The book contains surprise elements to create suspense
and sustain interest.

* The book deals with significant~and relevant problems.

*

Enough conditions are present for analysis for
hypothesizing possible solutions.

*

Book is written in such a way that an unfinished
episode can be extracted for the reader/listener to
propose alternative solutions to the problem.

* How controversial is the book? Will the topic offend
a vocal group in the community or conflict with
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prevailing attitudes at home?

Not all books need to meet all criteria. However, it is possible that the
fewer criteria it meets, the less effective it will be as well as holding less
interest for the reader.

4. The parents. Always keep parents in the loop. At the
beginning of the unit send home a friendly letter letting
them know the topics you will be covering. This is a great
way of keeping them involved as well as preventing any
problems later.

SlteJPl lFiive--jp>ireselID.tilrilg ll:lbi.e IBloots
Researchers have found that bibliotherapy is most effective
when the books shared are suggested to the students rather than assigned.
Here are some suggested ways to present the books.

1. Booktalks. Share a number of books around a certain

theme with your students, giving a brief summary to peak
their interest.
2. "Pickle" display. Post lists of books related to students
expressed concerns.
3. Book exhibits. Set up book displays around certain themes
in the room or in the library. Better yet, have students
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create displays dealing with what they view as relevant
concerns.
4. Read aloud. Read books aloud often to your students. This
gives them a break, as well as offers them time to react to a
story as well as spark their interest in a topic.
5. Individual conferences. This is a good opportunity to check
in with a student, find out about any concerns, and suggest
individualized titles.

Sil<el[ll Siix.--[l)iisc1utssilollll u<tll lFoUow-Ul(ll
All research seems to agree that for bibliotherapy to be most
effective there needs to be discussion and activities after the reading to help
students through the three steps to gaining insight. The following is a list
of activities to do after reading which are marked according to which of
the three processes they apply (identification, catharsis, insight).
Remember, bibliotherapy is most effective when these processes are
sequential. The suggestion is to choose one activity from each process and
assign them in order. These can be generic assignments that can apply to a
class who has read different titles, or they can be around a book read (or
listened to) by the whole group. Youmay discover that some activities
apply to more than one process.

STAGE ONE--IDENTIFICATION
1. Develop a synopsis of the story either written or tape
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recorded, using the point of view of a character other than
the one that told the story. A new baby could relate how it
feels to suddenly have an older sibling rather than vice
versa, or an alcoholic parent could describe their family life
rather than having their child's view of it.
2. Make a daily schedule for the main character of the book
and for yourself. Compare the two. The character with
diabetes would have a schedule complete with injections,
urine testing, etc.. A character with behavioral problems
might have a visit to a probation officer included in the
schedule.
3. Make a time line of the story events and compare it to your own
time line; i.e. the sequence of events leading to the separation of
a character's parents or the physical changes leading to puberty
in a character.
4. Role-play an interesting part of the book. Take the character
with whom you most identify.
5. Make a chart with two columns and label them strong points and
needs improvement. Fill in the chart for the character in the
story and for yourself. Compare the two.
6. Hold a mock trial concerning an incident in the book with one
person in the group playing the part of a defendant on the stand
and others playing the parts of lawyer, judge, jury, witness, etc ..
The defendant could be a character who has participated in
vandalism or has been truant from school. Take the part of the
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character with whom you most identify.
7. Pretend that you are "walking in the shoes" of one characters
with whom you identify. Write about what you would
do the same, and what you might do differently.
8. Make a "Negative Thoughts" (beliefs that tum to thoughts, that
tum to feelings, and finally behaviors that get you into trouble)
chart for a character in the story and for yourself. List the
thought, what is really happening, and its effect on behavior.
9. Heuristic Response. Answer questions about the book that relate
how you identify with the story.
10. Make a Venn Diagram to compare and contrast yourself with
a character in the story.
11. Select one student to be an interviewer and select another to be
one of the characters in the book. The interviewer prepares
questions that will help the participants and the audience get to
know the character.
12. Write yourself into the story. What kind of relationship will
you have with the main character? What would you do in the
story? Would you change the outcome of the story?
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ST AGE TWO--CATHARSIS
1. Compose a diary for a book character. Include not only events

from the story, but also feelings and reactions. How would you
feel and react?
2. Write a letter from one of the book character's to another
character. Include feelings, frustrations, and questions.
3. Make a map illustrating story events using your imagination to
come up with details not given in the book. This could be useful
to a child who has moved to a new street or a handicapped child
who must negotiate around a public building.
4. Send a telegram to one of the story characters either from
another character, or yourself. This can be serious such as
condolences sent to character who has had a loss or a
congratulations to a character for surviving a situation.
5. Compose a "Dear Abby" letter that a character in the story
could have written about a problem situation. A character who
has discovered that a sibling is a shoplifter, or a girl having
trouble at school.
6. Re-enact chosen scenes from the story. This could be
a sibling squabble, an argument with a friend, or a point
where a character encounters their problem.
7. Compare two stories with the same theme. Make two columns
and label them "likenesses" and "differences". Then list the
similarities between the ways the problems in the stories were
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solved and the differences.
8. Select key scenes from the book with very little dialogue. Then,
extend the dialogue by answering this question, What else do you
think they could have said? When you are finished check to see
how accurately the dialogue fits the character.
9. Write a biography of the main character. Include her challenges
and how she dealt with them. Then write an autobiography for
yourself. Compare the two.
10. Write an editorial concerning the problems the main character is
experiencing. How do you feel about what is happening? Is
there some way the community could help? What should be
done?
10. Write a missing persons report for the main character. Include
motives for their disappearance (the problem).
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STAGE THREE--INSIGHT
1.

Think up a different ending for a story or stop reading
before the last chapters of the book and come up with
your own ending.

2. Play the part of "Abby" as in "Dear Abby" and write
a letter to a character offering advice on a problem.
3. Hold a round-table discussion or a panel concerning a
decision a character is faced with.
4. Using a box with a slit in it, write either suggestions or questions
you have directed toward one of the book characters. A
different reader of the same book can respond to these.
5. Rewrite the first or last chapter of the book. New, characters,
possibly new problems, and new solutions can be added.
6. Write a news report concerning an incident in a book. This '
could be the ending of the story and maybe followed by an
editorial discussing alternative solutions.
7. Keep a chart of the changes of a character concerning feelings,
thoughts, beliefs, motivations, and actions, and fill it in at the
beginning, middle, and end of the story. Observe how the
character changes and look at alternative action to what is listed
at the end.
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8. Make a paper chain, listing an event from the story on each
ring. When you come to an event that is the result of the
character's actions/decision, make a chain off to the side of
of that ring of possible events resulting from alternative
actions/decisions.
9.

Rewrite the story (shorter version, of course) from the point of
view of another character, possibly one participating in the
conflict. Express that character's feeling and thoughts, and
possible alternatives solutions they may have had.

10. Brainstorm as a group a list of emotions. Can students
identify one instance where a character experienced these
emotion?. Discuss the behaviors that resulted from these
emotions and their rewards and consequences.
11. Keep a "stream of consciousness" style journal throughout
the book, things you have in common with the character,
similarities between the character's problem and one you have
experienced, and the character's solution as well as your own
and other possibilities.
12. Prepare a scrapbook that shows the changes in the character.
Include journal entries, souvenirs and momentos, and pictures
showing key events in the story.
13. Write a mini-sequel to the story showing how the main
character is doing after solving his problem, or possibly
give him a new, similar problem to deal with.
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14. Design a learning center board game which sequences the story.
Include many possible paths depending on players choices
(solutions). Provide choices similar to those offered to the
main character in the book and have the various paths represent
alternative solutions the main character could have chosen to
solve their problem.
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LITERATURE CONNECTION
What does bibliotherapy look like?

The following activities are based on tenrealistic fiction books
for middle school youth. They are designed to help students through the
three stages of bibliotherapy and aid them in reaching insight. Though
these activities were designed for certain books, they are easily adaptable to
other books. Following the activities for each book, is a list of books with
similar themes and their reading interest levels. Remember, always read
the books before recommending them to a student. Appearance on a list
under a specific theme does not necessarily make it the right book for
every child.
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TWO BOOKS ABOUT GROWING UP

WONDER
by Rachel Vail

JUST GOOD FRIENDS
by Jane O'Connor
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WONDER
by Rachel Vail

Wonder is the story of Jessica, a thirteen year old girl starting
seventh grade. "Seventh grade sucks," she thinks on the first day of school
when her old best-friend shows up dressed the same as her new friends.
They nickname Jessica "Wonder" because her new dress resembles the
Wonder bread wrapper. Jessica's crazy seventh grade year bounces
between being a social outcast or having her own "in" group, screaming at
her mother or hugging her, and being madly in love with Conor or
ignoring him in this story of a young girl growing up.

About the Author
This is Rachel Vail's first novel. She recently graduated from Georgetown
University in Washington D.C .. Her second novel is also about the trials of
being a teenager, written from a young man's point of view. It is called

Move Over.

Identification
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Vail, Rachel. Wonder. New York: Orchard Books, 1991.

DAILY SCHEDULE
Make a daily schedule for Jessica. From what you read, what was her daily
routine? Then make a schedule for yourself. Compare what is similar and
what is different between your schedules.
Time:

Day and Date: _ _ _ _ _ _ _ _ _ __

Activity_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Time:- - - - - - - - Activity_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Time:- - - - - - - - Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Time:- - - - - - - - Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Time:- - - - - - - - Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Time:- - - - - - - - - Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Catharsis
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Vail, Rachel. Wonder. New York: Orchard Books, 1991.

DEAR DIARY
Compose a few diary entries for Jessica. Include events from the
story as well as feelings and reactions.
Date- - - - - - - -

Date- - - - - - - -

Date- - - - - - - -
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Date- - - - - - - -

Date- - - - - - - -
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Insight
Vail, Rachel. Wonder. New York: Orchard Books, 1991.

DEAR ALONE IN SEVENTH GRADE
Jessica encountered many problems her first year of junior high and
often wished she had someone to talk to and to give her advice. Choose
three problem situations from the story that Jessica was struggling with.
Pretend you are Dear Abby (of the advice column) and Jessica has written
you a letter asking advice on how to deal with these three problems.
Respond to her letter and give her some possible solutions.
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JUST GOOD FRIENDS
by Jane O'Connor

Thirteen year old Joss Longman is growing up (and out) so fast she's
afraid of turning into a teenage Dolly Parton! Unfortunately, this fact has
not gone unnoticed by her best friend Fletcher, who has started to realize
she is a girl. If only the gorgeous Twig Lorimer would realize that fact!
This story follows Joss through the pain and joy of early adolescence, and
her discovery that all relationships hold some sort of mystery, even those
close to home.

About the Author

Jane O'Connor was born in New York City. She attended college in
Massachusetts, which is the setting of this novel. She has published one
other book entitled Yours Till Niagra Falls, Abby. She currently lives in
New York and is an editor of children's books.

(
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Identification

O'Connor, Jane. Just Good Friends. New York: Harper & Row, 1983.

INTERVIEW
With a partner, plan an interview of the main character, Joss.
Design questions that will let your audience know her better. Ask her
about the people in her life (other characters), what she likes to do, her
age, about school, and challenges she is facing in her life. Make sure the
person playing Joss's part answers the questions in a way that accurately
represents her character.
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Catharsis

O'Connor, Jane. Just Good Friends. New York: Harper & Row, 1983.
BIOGRAPHY/AUTOBIOGRAPHY

Write a short biography about a character from the book. Include
details about that person's life, challenges they have encountered and any
accomplishment. Then write an autobiography about yourself including
the same information. Compare the two and highlight the similarities and
differences.
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Insight

O'Connor, Jane. Just Good Friends. New York: Harper & Row, 1983.

MEMORIES, SOUVENIRS AND MEMENTOS
Design a scrapbook for a character in the book. Use what you have
learned about the character to create a well organized book. Think about
important events in the story and include souvenirs and mementos that
could represent. Draw "photographs" that could go along with those events
or show important people in that character's life. Include a letter written
by the character to a friend concerning a problem and a letter from that
friend containing possible solutions. Finally, include one diary entry at the
beginning of the book and one at the end of the book that show how the
character has somehow changed.
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OTHER BOOKS ABOUT GROWING UP
Boyd, C. D. (1985). Breadsticks and blessings. New York, NY:
Macmillan. (grades 6-9).
Ellis, S. (1992). Pick-up sticks. New York, NY: Macmillan.
(grades 5-8).
Fox, P. (1987). Lily and the lost boy. Culver City, CA: Watts LB.
(grades 6-9).
George, J. C. (1979). Summer of the falcon. New York, NY:
Harper. (grades 7-9).
Gerber, M. J. (1989). I'd rather think about Robby. New York,
NY: Harper LB. (grades 6-9).
Gould, M. (1986). The twelfth of June. New York, NY: Harper
LB. (grades 5-8).
Haven, S. (1990). Is it them. or is it me? New York, NY: Putnam.
(grades 6-9).
Laird, E. (1989). Loving Ben. New York, NY: Delaforte.
(grades 5-8).
Mahoney, M. R. (1987). The hurry up summer. New York, NY:
Putnam. (grades 5-8).
McDonnell, C. (1990). Friends first. New York, NY: Viking.
(grades 6-8).
Ransom, C. (1986). Thirteen. New York, NY: Scholastic. (grades
6-8).
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ANGER

APE EARS AND BEAKY
By Nancy J. Hopper

GOIN' FISHIN'
by Chris Crutcher
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APE EARS AND BEAKY
by Nancy J. Hopper

This is a story abut Scott Pritchard's temper, among other things.
He had a famous temper and hardly ever went a week without getting into a
fight with someone. But when his arch enemy, Beaky (big nose) Norton,
starts calling him Ape Ears he goes crazy. The result of this being kicked
off the baseball team, seeing a counselor, and even involvement with Beaky
in a plan to catch a couple of criminals. This is a story about how a boy
learns to control his own temper and not to overreact.

About the Author
Nancy Hopper is a former school teacher and a mother of two who
lives in Alliance, Ohio. Sh has also written Just Vernon, Secrets, Lies,
Hang on Harvey!, and-The Seven 112 Sins of Stacy Kendall.
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Identification

Hopper, Nancy J.. Ape Ears and Beaky. New York: Dutton, fuc., 1984.

POINTS! POINTS! POINTS!
Make a list of Scott's strong points as well as areas in which he needs
improvement. Then make a list for yourself. Compare the two.

Strong·

(::

Needs Improvement
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Catharsis

FRIENDLY LETTER
Hopper, Nancy J. Ape Ears and Beaky. New York: Dutton, 1984.

Write a letter from Scott to Beaky explaining why he got so mad.
Have him explain to Beaky what he did that bothered him and exactly how
it made him feel.
Date· - - - DearBeaky,

Insight
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Hopper, Nancy J.. Ape Ears and Beaky. New York: Dutton, 1984.

EMOTIONS
Brainstorm a list of emotions. Can you identify an instance in the
story when Scott experienced one of these emotions. What did Scott do as
a result of this emotion? What was the consequence (or reward)?

Emotion

Action

Reward/Consequence
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GOIN' FISHIN'
by Chris Crutcher

Lionel Serbousek lost his parents in a boating accident when he was
fourteen years old. Though he continues to pursue and enjoy his interests-athletics and art--he is still haunted by that day on the lake. When he is
conscious of this haunting, he covers his pain with anger, anger so
powerful it may be better called rage. This rage becomes so strong, it is in
danger of consuming him completely.

About the Author

Chris Crutcher grew up in Cascade, Idaho. He is a licensed
psychologist as well as holds a teaching certificate. He spent some time as a
director for a K-12 alternative school in Oakland, California and now
works as a child and family therapist in Spokane, Washington. He has
written four novels entitled Chinese Handcuffs, The Crazy Horse Electric

Game, Stotan!, and Running Loose.

Identification
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Crutcher, Chris. Goin' Fishin'. New York: Greenwillow Press, 1989.
ACTION !
Dramatize a key scene from the story. Decide which characters will
be needed and assign parts. You may write the parts or ad lib them, and
the props, scenery, and costumes can be imaginary or realistic. Keep your
focus on the dialogue, and keep the production simple. Afterward, discuss
the various role interpretations and how you view their accuracy according
to the book.

Catharsis
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Crutcher, Chris. Goin' Fishin'. New York: Greenwillow Press, 1989.

DEAR EDITOR
Choose an issue related to the story, possibly drinking and operating
a boat, and take a position on it. Write a letter to the editor describing how
you feel about the issue. Think carefully and honestly about what you say.
Create a headline for the editorial.

Insight
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Crutcher, Chris. Goin'Fishin'. New York: Greenwillow Press, 1989.

ALTERNATIVE POINT OF VIEW
The story was told from Lionel's point of view. Choose another prominent
character from the story and rewrite (short version) the story from his/her
point of view. What different information or details about the events
might that character reveal? How are his/her feelings the same or different
from Lionel's? What alternative solutions to the plague of Lionel's raging
anger might he/she present? Compare your version with the original.
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OTHER BOOKS DEALING WITH ANGER
Chambers, A. (1983). The present takers. New York, NY: Harper
& Row. (grades 5-8).

Crutcher, C. (1989). The pin. Athletic Shorts: Six Short Stories.
New York, NY: Greenwillow Press. (grades 6-12).
Grant, C. D. (1991). Keep laughing. New York, NY:
Antheneum. (grades 5-12).
Laiken, D. S. & Schneider, A. J. (1980). (non-fiction). Listen to
me. I'm angry. Boston, MA: Lothrop LB. (grades 7-10).
Sleator, W. (1974). House of Stairs. New York, NY: Dutton.
(grades 7-10).

65

SEXUAL ISSUES

IN THE TIME I GET
by Chris Crutcher

I SEE THE MOON
by C. B. Christiansen
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IN THE TIME I GET
by Chris Crutcher
Louie Banks liked to think of himself as very fair, enlightened, and
definitely not prejudiced. Last year during football season, he had even
refused to follow through on an ordered illegal hit on a black player from
another team and lost his starting position. But now, he is faced with a
different kind of diversity, a man with AIDS, and discovers he does hold
prejudices. Now this challenge stands before him to be confronted and the
stakes are friendship as well as basic human dignity.

About the Author

Chris Crutcher grew up in Cascade, Idaho. He is a licensed
psychologist as well as holds a teaching certificate. He spent some time as a
director for a K-12 alternative school in Oakland, California and now
works as a child and family therapist in Spokane, Washington. He has
written four novel entitled Chinese Handcuffs, The Crazy Horse Electric
Game, Stotan!, and Running Loose.
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Identification

Crutcher, Chris. In the Time I Get. New York, Greenwillow Press, 1991.

NEGATIVE THOUGHTS
Negative thoughts can get us into trouble. Often, we don't realize
that our beliefs are first thoughts, then feelings, then finally our behavior.
Recognizing these negative thoughts help us change our beliefs before they
get us into trouble.
What's
really ·· ·
happening·

Negative
Thought

Example
from story.

Influence on Example from
character's your life.
behavior.

Jumping to
Making a
conclusions. judgement
without all
the facts.

Generalizing

Deciding
everyone in
a group is a
certain way.

Focussing on Seeing only
the flaws.
the negativ~

Mind-reading Being sure
you know wha 1
someone else
is thinking •

_____

.._

___._

______ ______._________ ______
..._

...__

Catharsis
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Crutcher, Chris. In the Time I Get. New York: Greenwillow Books, 1989.

TELEGRAM! TELEGRAM!
Compose a telegram from Louie to Darren. The message should be
explaining to Darren the reasons for your actions. Choose your words
carefully as telegrams are brief.

69

Insight

Crutcher, Chris. In the Time I Get. New York, Greenwillow Press, 1991.

CHARACTER CHANGES
We all have problems, and learning to cope in spite of them (or
perhaps because of them), we grow. Louie went through some definite
changes in this short story. Fill in the chart below to demonstrate these
changes.
Feelings
. ,.
'

Changes in:

I

·-

~eginning
.

-·

.I

Middle
..

End

'

Thoughts

.

Feelings

Beliefs

Motivations

.

Action

Results

You may have grown in your attitudes about different situations, too.
Think about it! Can you make a chart depicting your own growth?

,,
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I SEE THE MOON
by C. B. Christiansen

What is love? Twelve year-old Bitte searches for the answer the
summer of her birthday, 1978. Marna says, "You'll know it when you see
it." Her friend, Claire says love is about holding tight and never letting go.
Her fifteen year-old sister, Kari, won't even talk about love except to say
that she loves the baby she is carrying inside. Bitte discovers her own
answer to the her question as she sees her sister show the greatest love for
her baby by letting go.

(

About the Author

C. B. Christiansen grew up in Washington State and attended the
University of Washington. She lives with her husband and daughter in
Bellevue, Washington. Other novels by Ms. Christiansen are A Small

Pleasure and Sycamore Street. She has also written two picture books for
children.
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Identification
Christiansen, C. B. /Seethe Moon. New York: Antheneum, 1994.

HEURISTIC RESPONSE
Think carefully about what you read in the book and answer the
following questions.
1. What is important in the book?

2. How does the story make you feel?

3. What experiences have you had that the story reminds you of?
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Catharsis

Christiansen, C. B. / See the Moon. New York: Antheneum, 1994.

DIALOGUE EXTENSION
Select a key scene from the story that has minimal dialogue. Now
extend the dialogue by asking the question, "What else do you think they
could have said?" Make sure the dialogue does not alter the outcome of the
scene, only helps to portray it. Afterward, see how accurately the dialogue
fit the character.

c:.

Insight
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Christiansen, C. B. /Seethe Moon. New York: Antheneum, 1994.

SEQUEL
Write a mini-sequel to the book. Place the same characters into a
brand-new situation. Remember to think carefully about the characters and
make story lines that are consistent with their characteristics and
motivations.
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OTHER BOOKS DEALING WITH AIDS
Arrick, F. (1992). What you don't know, can kill you. New York,
NY: Bantam. (grades 8-12).
Cohen, M. (1990). Laura Leonora's first amendment. New York,
NY: Lodestar/Dutton. (grades 6-8).
Girard, L. (1992). Alex, the kid with AIDS. New York, NY:
Bantam. (grades 6-8).
Hermes, P. (1989). Be still my heart. New York, NY: Putnam.
(grades 7-10).
Kerr, M. E. (1986). Night kites. New York, NY: Harper & Row
Publishers, Inc .. (grades 7-12).

OTHER-BOOKS AROUND SEXUAL ISSUES
SEX
DeClements, B. (1989). 17 and in between. New York, NY:
Scholastic. (grades 7-10).
Guernsey, J. B. (1986). Room to breathe. Boston, MA: Clarion
Books. (grades 7-12).
Hart, B. (1981). Waiting game. New York, NY: Avon. (grades
7-10).
Howe, N. (1986). In with the out crowd. Boston, MA: Houghton
Mifflin Co .. (grades 6-12).
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TEEN PREGNANCY
Gaeddert, L. (1984). Daffodils in the snow. New York, NY:
Dutton. (grades 7-10).
Kuklin, S. (1991). (Non-fiction) What do I do now? Talking
about teenage pregnancy. New York, NY: Putnam. (grades 7-12).
Wannfield, H. (1992). Baby blues. New York, NY: Viking.
(grades 8-12).
Woodson, J. (1991). The dear one. New York, NY: Delacorte.
(grades 8-12).
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FAST SAM, COOL CLYDE, AND STUFF
by Walter Dean Myers
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FAST SAM, COOL CLYDE, AND STUFF
by Walter Dean Myers

When Francis (Stuff) moved to 116th street he didn't know anyone,
but that didn't last long. He soon met Fast Sam, Cool Clyde and the gang
and nothing was ever the same again after that eventful year. Stuff and the
gang try to help a former friend , a drug addict. Stuff realizes the easiest
thing to do is walk away, but his conscience won't let him.

About the Author

Walter Dean Meyers lives in New York City. He has written many
short fiction stories and several children's books. He is an editor in a New
York publishing house

Identification
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Myers, Walter Dean. Fast Sam, Cool Clyde, and Stuff. New York:
Viking Press, 1975.

Compare and contrast yourself with Francis (Stuff) using a Venn
diagram. In the outer parts of the circles list things that are unique to you
and to Stuff. Where the circles cross, write things you have in common.

\
\

\

I

I

Catharsis
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Myers, Walter Dean. Fast Sam, Cool Clyde, and Stuff. New York:
Viking Press, 1975.

DEAR ABBY
Write a letter from Charley to Dear Abby asking for help. Include a
possible explanation for how he became involved with drugs, how it is
affecting his life, and how he is feeling.

Insight
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Myers, Walter Dean. Fast Sam, Cool Clyde, and Stuff. New York:
Viking Press, 1975.

PROBLEM/SOLUTION MAP
Charley definitely had a drug problem. He was given a second
chance when the gang saved him andne made a certain choice that killed
him. What could he have done? Fill in the chart below listing Charley's
problems and the solutions from the book. Then list some other possible
solutions that could have saved him.

Problem
Who?, What?, Why?

Solution

Attempted
Solutions

Results

End Results
Other
Solutions

Results
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OTHER BOOKS DEALING WITH DRUGS
Coles, W. E. & Schwandt, S. (1992). Funnybone. New York,
Antheneum. (grades 7-10).
Childress, A. (1973). A hero ain't nothing but a sandwich. New
York, Coward, McCann, & Geoghegan. (grades 7-12).
Hadley, I. (1990). Can't hear you listening. New York,
MacMillan/McEldery. (grades 8-12).
Halvorson, M. (1986). Let it go. New York, Dell. (grades 6-9).
Klein, R. (1990). Came back to show you I could fly. New york,
Viking. (grades 6-10).
Kropp, P. (1989). Death ride. New York, Macmillan. (grades 79).

Lipsyte, R. (1977). Jock and Jill. New York, Harper. (grades 7-9).
Meyer, C. (1991). The two faces of Adam. New York, Bantam.
(grades 6-10).
Mikfowitz, G. D. (1989). Anything to win. New York, Delacorte.
(grades 7-10)
Nolan, L. (1987). Secret at Summerhaven. New York, Macmillan.
(grades 5-8).
Shyer, M. F. (1988). Me and Joey Pinstripe, the king of rock.
New York, MacMillan. (grades 7-9).
Voigt, C. (1992). Orfe. New York, Antheneum. (grades 8-12).
Wojciechowska, M. (1968). Tuned out. New York, Dell. (grades
7-9).
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CRIME AND VIOLENCE

SCORPIONS
by Walter Dean Myers

TOUGHING IT
by Nancy Springer

(_,
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SCORPIONS
by Walter Dean Meyers

This story of violence, gang violence, and death of Jamal Hicks takes
place on the streets of Harlem, but could be set in any U.S. city. Twelve
year old Jamal's brother Randy, is in prison for robbery. This has left his
gang, the Scorpions, without a leader. Mack, a member of the gang offers
Jamal the spot as the new leader. Along with this spot comes a gun.
Jamal's best friend Tito cautions him, but he accepts both and changes both
of their lives forever.

About the Author

Walter Dean Myer's first novel, Fast Sam. Cool Clyde, and Stuff was
an ALA Notable Book. Since that time he has written many books that
have been ALA Notables or ALA Best Books for Young Adult. This book
is a Newberry Honor winner for 1989. Myers and his family live in New
Jersey.
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Identification
Myers, Walter Dean. Scorpions. New York: Harper & Row, 1988

SEMANTIC MAP

Use the semantic map with Jamal's name in the middle to describe
him. When you have filled in all the spaces, star the characteristics which
you share with him.
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Catharsis
Myers, Walter Dean. Scorpions. New York: Harper & Row, 1988

AFTERMATH OF VIOLENCE
Select two people who were affected by crime in the novel. Write a
dialogue for two voices expressing their feelings.

Both: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
{Headline style telling about the crime.)
Voice 1:

------------

Voice 2:

Voice 1:

------------

Voice 2:

Both:

I can't believe this happened.

Voice 1:

------------

Voice 2:

Voice 1: - - - - - - - - - - - Voice 2:

Both:
(Same as first line.)

Insight
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Myers, Walter Dean. Scorpions. New York: Harper & Row, 1988.

CHAIN OF EVENTS
Jamal made many decisions that resulted in certain events taking
place in the story. Make a "chain" of events for this story. On each link
write Jamal's decision in a situation and the resulting action. When you
come to an event that is a negative result, make new links off to the side of
other possible solutions.
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TOUGHING IT
by Nancy Springer

Dillion, sixteen year-old Tuffs older brother, was the only one in
his life he could rely on. He couldn't stand the sight of his mother, who
survives by the bottle and cares about little else. Tuffs life changes when
his brother is senselessly murdered before his eyes. When Tuff leaves
home in search of the murderer, he meets Penrose Leppo. He finds a
haven in Pen's small store and an Ally in Pen. Most importantly Pen helps
him realize that finding the murderer and getting revenge won't bring
Dillion back.

About the Author

Nancy Springer is an author of adult and children's books. She lives
with her husband and children in Dallastown, Pennsylvania.
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Identification

Springer, Nancy. Toughing It. Miami: Harcourt Brace & Co., 1994.

NEW CHARACTER

Write yourself into the story. Consider the following questions as
you write. What is your role in the story? What does your character do?
Does your character change the outcome of the story? What is your
relationship with the other characters?
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Catharsis
Springer, Nancy. Toughing It. Miami: Harcourt Brace & Co., 1994

MAP IT
One of the main settings in the story is Sid's Mountain. Create a map
illustrating the key events that took place on Sid's Mountain. Use your
imagination to complete details not given in the book. Label key places and
also provide short (one or two sentences) summaries of each event.

Insight
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Springer, Nancy. Toughing It. Miami: Harcourt Brace & Co., 1984

EXTRA!

EXTRA!!

Tuffs story often read like a newspaper. Select key events from the
story and write them up as newspaper articles. Remember to include who,
what, when, where. and why.
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OTHER BOOKS DEALING WITH CRIME AND VIOLENCE
Alcock, V. (1992). A kind of thief. New York, NY: Delacorte.
(grades 5-8).
Ashley, B. (1978). A kind of wild justice. Springfield, MA:
Phillip. (grades 6-8).
Bawden, N. (1992). Humbug. Boston, MA: Houghton. (grades 46).

Billington, E. T. (1984). The move. New York, NY: Frederick
Warne & Co., Inc.. (grades 9-12).
Collier, J. L. (1991). Mv crooked family. New York, NY: Simon
& Schuster. (grades 6-8).

DeFelice, C. (1990). Weasel. New York, NY: Avon. (grades 4-

8).
Garfield, L. (1988). The December Rose. New York, NY: Puffin.
(grades 5-9).
Hally, L. (1990). The Tormentors. San Diego, CA: Harcourt and
Brace. (grades 6-8).
Landau, E. (1990). (Non-fiction) Teenage violence.
Mechanicsville, VA: Messner (grades 7-12).
Langone, J. (1984). (Non-fiction). Violence! Our fastest growing
public health problem. Denver, CO: Little. (grades 8-12).
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DEAR MR. HENSHAW
by Beverly Cleary
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DEAR MR. HENSHAW
by Beverly Cleary
Leigh Botts spills his feelings in both his diary and the letters he
writes to the famous author, Mr. Henshaw. As he writes, the reader
experiences his growth in learning to cope with his parents' divorce, as
well as with his feelings of alienation both from his father and from the
students at school. This novel received the John Newberry Award in 1984.

About the Author

Beverly Cleary is an excellent writer of books for young people.
She attended college in Portland, Oregon and then spent some time in
Yakima as a children's librarian. Her many books have earned her many
prestigious awards. Her characters are so loved because they have
personalities and problems similar to so many children in the world.
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Identification

Cleary, Beverly. Dear Mr. Henshaw. New York: William Morrow &
Co., 1983.

DO YOU KNOW YOUR PARENTS?
Leigh didn't think his father knew him very well. How well do your
parents know you? How well do you know them? Design a list of
questions about yourself for your parent to answer. Include a number of
favorites, biggest problems, dreams, memories, and disappointments.
Answer the same questions about your parent. How well do you know each
other? What have you learned?
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Catharsis

Cleary, Beverly. Dear Mr. Henshaw. New York: William Morrow &
Co., 1983.

GOAL!
Leigh had a goal of becoming an author in the story. What were
some of the steps he took to start working toward his goal? Make a list of
at least five things he did.

1.

2.

5.
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Insight

Cleary, Beverly. Dear Mr. Henshaw. New York: William Morrow &
Co., 1983.

DEAR MR. HENSHAW
Make up a character with a problem you know something about.
Write five "pretend" letters from that character to Mr. Henshaw. Have
each letter demonstrate a little more growth in the character as the letters
progress. Is the character changing an attitude or solving the problem?
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OTHER BOOKS DEALING WITH DIVORCE
Blume, J. (1972). Its not the end of the world. Bradbury Press.
(grades 5-8).
Conrad, P. (1986). Holding me here. Harper & Row. (grades 69).
Danziger, P. (1982). The divorce express. Delacorte Press.
(grades 4-8).
Fox, P. (1986). The moonlight man. Bradbury Press. (grades 58).
Kropp, P. (1990). Moonkid and Liberty. Little, Brown, & Co ..
(grades 4-8).

APPENDIX A

"How To" Books for Bibliotherapy

Cornett, C. & Cornett, C. (1980). The right book at the right time.
Bloomingdale, IN: Phi Delta Kappa Educational Foundation.
Moses, H. & Zaccaria, J. (1968). Facilitating human development
through reading: The use of bibliotherapy in teaching and counseling.
Champaign, IL: Stipes.
Pardeck, J. A. & Pardeck, J. T. (1984). Young people with
problems: A guide to using bibliotherapy. Westport, CT: Greenwood
Press.
Philpot, J. G. (1997). Bibliotherapy for classroom use. Nashville,
TN: Incentive Publications.
Rubin, R. (1978). Using bibliotherapy: A guide to theory and
practice. Phoenix, AZ: Oryx Press.
Scultheis, Sr. M. & Pavlik, R. (1977). Classroom teachers manual
for bibliotherapy. Fort Wayne, IN:

Leaming Center.
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APPENDIXB
Annotated Bibliographies

Ammon, B. D. & Sherman, G. W. (1993). Rip-roaring reads for
reluctant teen readers. Englewood, CO: Libraries Unlimited, Inc ..
Davis, H. K.& Davis, J. E. (ed.) (1988) ..YQltLrn~dmg; A
booklist for Jr. High and Middle School Students. Urbana, IL: NCTE.
Dreyer, S. (1978). The bookfinder: A guide to children's'
literature about the needs and problems of youth. aged 2-15. Circle Pines,
MN: American Guidance Services, Inc ..
Dreyer, S. (1985). The bookfinder: When kids need books. Circle
Pines, MN: American Guidance Services, Inc.
Dreyer, S. (1989). The bookfinder 4: When kids need books.
(:

Circle Pines, MN: American Guidance Services, Inc.
Gillespie, J. T. (ed) (1991). Best books for iunior high readers.
New Providence, NJ: R .. R. Bowker.
Gillespie, J. T. & Nadan, C. J. (1994). Middleplots 4: A booktalk
guide for use with readers ages 8-12. New Providence, NJ: R.R. Bowker.
Gillespie, J. T. & Nadan, C. J. (1996). The Newberry companion:
Booktalks and related materials for Newberry Medal and Honors books.
Englewood, CO: Libraries Unlimited, Inc.
Immell, M. (1992). The young adult readers adviser. New
Providence, NJ: R. R. Bowker.
LiBretto, E. V. (ed) (1989). High/Low Handbook: Encouraging
literacy. New York, NY: R. R. Bowker.
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Lipson, E. R. (1991). The New York Times parents guide to the
best books for children. New York, NY: Random House.
Miller-Lachmann, L. (1992). Our family, our friends, our world:
An annotated guide to significant multi-cultural books for children and

teenagers. New Providence, NJ: Read Publishing, Inc..
Price, P. & Yaakov, J. (ed) (1995). Middle and junior high school
library catalog. New York, NY: The H. W. Wilson Company.
Shapiro, L. L. (ed) (1986). Fiction for youth: A guide to
recommended books. New York, NY: Neal-Schuman Publishers, Inc.
Shapiro, L. L. & Stein, B. L. (1992). Fiction for youth. New
York, NY: Neal-Schuman Publishers, Inc..
Spencer, P. (1994). What do young adults read next? Detroit, MI;
Gale Research, Inc ..
Whitman, A. (1993). Concept books: Books for children preschool through grade eight.

APPENDIXC
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Afolayan, J. A. (1992). Documentary Perspective of bibliotherapy
in education. Reading Horizons, 33, 138-148.
Bohning, G. (1981). Bibliotherapy: Fitting the resources together.
The Elementary School Journal, 82, 166-170.
Davison, M. K. (1983). Classroom bibliotherapy: Why and how.
Reading World, 23, 103-107.
Gladding, C. & Gladding, S. T. (1991). The ABCs of
bibliotherapy for school counselors. The School Counselor, 39, 7-13.
Jalongo, M. R. (1983). Bibliotherapy: Literature to promote
socioemotional growth. The Reading Teacher, 36, 796-802.
Moses, H. A. & Zaccaria, J. S. (1969). Bibliotherapy in an
educational context: Rationale and principles. High School Journal, 52,
401-411.
Myracle, L. (1995). Molding the minds of the young. The ALAN
Review. 22, 36-40.
Pardeck, J. A. & Pardeck, J. T. (1984). Young people with
problems: A guide to bibliotherapy. Westport, CN: Greenwood Press.
Pardeck, J. A. & Pardeck, J. T. (1993). Bibliotherapy: A clinical
approach for helping children. Amsterdam: Gordon and Breach Science
Publishers.
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Literature Activity Resources
Bellanca, J. (1990). Keep them thinking: A handbook of model
lessons. Palantine, IL: IRI/Skylight Publishing.
Cecil, N. L. (1995). The art of inquiry: Questioning strategies for
the K-6 classroom. Toronto, Canada: Peguis Publishers.
Elmore, R. & Gravois, M. (1997). 10 Ready-to-go book report
projects. New York, NY: Scholastic.
Freeman, S. (1997). Character education: Teaching values for life.
Grand Rapids, MI: Instructional Fair * TS Denison.
Geiger, E. (1989). TNT: Two hundred and ninety-two activities
for literature and language arts. Parsippany, NJ: Fearon Teacher Aids.
Philpot, J. G. (1997). Bibliotherapy for classroom use. Nashville,
TN: Incentive Publications, Inc..

CHAPTER FIVE

SUMMARY

Suiviving adolescence with all its changes and challenges is a
difficult and trying task. Throw in the social concerns previously
reseived for adulthood and it can be next to impossible. A review of the
literature related to early adolescent concerns and the use of bibliotherapy
to address these concerns revealed it's use to be very effective. Further
study revealed that middle school educators can successfully aid adolescents
in their development through the use of realistic fiction as well as
discussion and follow-up activities which help children through the three
steps of bibliotherapy; identification, catharsis, and insight. These many
activities such as using a Venn Diagram to identify oneself with a
character, or writing a letter to the character expressing ones feelings
about the problem as a form of catharsis, or writing alternative, more
successful solutions to a character's problem into the story to gain insight
help students grow toward becoming emotionally healthy adults with
problem solving skills. Studies have found that these types of activities are
valuable in producing students who have divergent thinking skills and the
ability to cope with life's challenges.
An awareness of the process of bibliotherapy, the realistic fiction and
resources available, and the few limitations of it's use can assist middle
school educators in its successful implementation and use in their
classrooms.
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